THE YOUTH OUJi.C{TIOl‘T N BIG FLAJ&E

(1) THE TERMS O THE DT“BATE
There are twoidisvinet politi c,al Tires on the quest‘lon of you’ch and educatlm
in BR.IEds not youth versis teachers;as bo’ch *yides’ have théir older and
younger Supporterso The agé ofthe poeple-is a red herra.ng.:Some have attacked
the youth.gxoup because of its relatlvely elderly advisai‘s. The" ripe old.’ age ’
of 24 or wiatever does not determine’ corréttness ,ne:.ther contrary to what
some in BF think foes. practice (éven with: quotes, from M&0) - what. Bctermines
it is correct political analyszts,‘tested ultlmateiy in s’urugg,le This document ™
will try to show that-thélYoath Grbup! ag théy tall” thembelves (in par“blcular
BP of BBF and TH of Leeds) has an entierly misatken political analysis which
is harning BF's ability to unders’cawa the questlons ‘ard therefore construct™ o
a good practice. Thelexistence” of Hiwe~ linest is partlcularly serioug in this "_,
case as they @ireétly clash™in practice- (16. over “the clibs eand strategies to .~
deal withitleoourrént edueeional: 8T LSZLS) ard” Could prove serlously embaxrassgng.j
The Youth Gmuips ¥ Eol;'ctlcal maﬂﬁkes mn,he charcterised agi—, ' i
(a) Moraligm: There is riok ‘athembt: £ .prmva.de a-concredss. saxent:fi&mat«ealié}r‘i—s%h
analysis’ of -youthn or educat:.on, only moral exhortét‘mns about Qppressz.on. .
The congequerce :igs- " ©
(v) Ideologlsm “The:- pol:Lt ieal 11ne is ! abs‘hract and* not connected to actual
current events-in this historical’ conj&ncture ¢the cu'bs,cra.s:.s in educat:.on btc)
or instence there is not attempt “Ho explaln why there “is’ fo W:,desp‘ead "
pils! movement -e:.’cher hlstorlcall})' ‘or” at“ the * ‘momerits :
Fu ) Ultra-<Lertisms Not only 4n reldtionité the poss:Lb:Lllt ies” cf actz.on W:Lth
teacher 3But they don”t &ven understand- frhere rad feal school-students are’ at.ﬂ
This ddans’ that Whan some of us have oriticiged the Youth Group's (rd)- netion
of autommy,that it ‘can't be reduce:i: as some do,"bo *I:he youthfullneSS“ of the
analys:u.s and expemmamai: mn alone. - &
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A final po:u.n"ao The teacqers haVe been accused of 1gncr1ng the debate ana been C
our pamphle{;,wh’lch brealka f‘rom Teft trad:a.ta.on preclsely in that it centres U
much of the aq‘-xalygms on the ‘pogition and" heeds of school~gtudents.’ Wh:,l_e the o
pamphilet: does ot ‘dealwit heiwhbole position of youth,we stapd by it * T
completly o it¥s dnalysis:of youth and edudation and we ask cdomrades to- read»-g-:_r—f
the pamphlet An'the 1ight of some of - ?;he adci\isations by the Y T Just like

to mentior & fewisf the things that we say in relatior tof schml-students. - :
We have been accused of ignoring the power of teachers over students. On* p
page 6 we refer té& the "hlerarchlcal relat:mnshlps hetiredn teachers and puplls.
We say MBarly on kids learh that~ geacmrs ‘have _povier, ané‘ to get’ on y_ou have " ¢
to pleasethe téaecher and take orders. " Thete “is more on Page 7. We don't o -
see ‘eadsy "allianices ~ 0N page 13 we gay - <k W‘Ould ‘be wrong to-gsee teachers“
simply as workers,aukomatdeally on the same Eide as puplls....the teacher .
plays a:partly:repressive poled in passing Bn the i8&6logy which binds this o
class divifed: socibty: ’gogeb hepyand in.tepids of the I aut omtarlan role in
the class-—room." We haﬂre & whole sect:.on(Page 16-4?) on *’The' eff‘ect of the

and materialist context,mther than in afsim le unchanomg readtlon £6 -
authority-as the YG dées: Meither do we call .as we have alg5 been accused, show:mg
that ourwork les simply. fict: bien vead) feor' 'more education! ak the solu’ﬁlon

to the crisiss’'In factiwe make the point that ‘Such a perspreet:we camot -
possibly mohilise: puplls who are»"so fed up with the experience of sohool

that they don't give todimuék: thouzht fo the bad condltlons," (P. 27)s Wev .
are howeber in fagour offighting For ch'mge and reforms-in edﬂcat:z.on,whmh h
the YG appear to: re,]ect...ua p@:mt we return to later. 1 ) -
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In the f‘oilw:mg matera.al we! fva.ll be. regerring to the the YG art:l.cles.—-

(1)"An dntifreportibn the edudation cemission rep@z'fz MBF/BRF) v b
gn)"Some ‘last mifute vio¥es on the «youdh question.™ (TH/Leeds BE‘} S
iii)"A-Reply to'Ieeds! TéacHors crl“bu.clsms, " (BE/RER ). fas o

(1v) "Phe power’ of youth,or when lS a 1evoluh. enary né}% &_ﬁesz'@luf :J.c:rnary?"(TPﬂ.’xeeds)




(2) ANMLYSTS CANNOT BE MiDE ON THE BaSTS OF FALSE PARRALIRILS.

The YG _Lh_aye_ comparedthe relationships between teach@ré:fﬁn’d .pup:_ls-’co..“ L

foreme;}jf_‘__aﬁgi.;vwi'kgrﬂsf;hle’n and women, black and white ,-hé;gosex}laﬂr;_-ad_ heterg-gexual i
and even tre Briish army and the Latholic masses in Northen Ireland. This hab - -

beéi’fﬁb__ € to justify the “essentail correctness of any struggle.of youth,to-
confiirm’ the oppressive role of the teacher and to write off any activity - . I

among‘_i;,idé}fgﬁérS,eyé:nf”igp the point’ of .comparing, xxk- the: appearance of- 4
Confgr“é:‘{qu@"j;resplutmn from the Liverpoo&,_Teacmr_s_‘.: Group to- ong from a. . .. i #f
osed ! BIF HalﬂJo@gi__’jﬁd?er&%é"- Group (sec ¥G docunent iis). SR : b

Comp&z’i’,?g,_‘,rgs._ of this Kind can mske clever roints. and certainly establishes the .t
good gugs and the bad guiys; ‘a.neceesary procedure in.BF to win the emetional -
support even the most polifically untenable position.can generate if 4t - - - -
mekes the right noisss. Unfortunately the. comparisons-are usually mmmfuk i ool
useless and harmiful, precisely because thed £ail fo zymmx pinpoint the oo o
specific conditions in which social relations arise-{including the oppressive A
rols teachers play). It is xeoxrmik remarkable that ;the YG has tetally Tailed -
to give any ama lysis'snd definition not only of the educetional.crisis,bug- -
even of.the general.role of edueation in. copitalist socisty. - Ingtead they . .
laye 1eliéd on the foremen analogy. This analogy implies -that . -the tescher
Iiké"'the?f@if_et;éa_n_';j__s;'ééi;gh*ﬁ,|,bétweén class farees and.is forced to take an L Ty
suthoritarian rolé. But the situation is qualitatively Qifferent. The foreman: ;-

does not have.a contradi ?gﬁy?’qla,ss position; hd is unambiguously the €inal -

chainvi_inffth_é____'c}ép‘ii:j;:_;a;;'j:s't__'!_z;} thﬁan@,whgsé,fumﬁion is to guarantee the “conbinuity ... -
of E:E:éduc{;‘_'ion;.’-He__",’_z};&yff’aqeL'_,cduntﬁajrépx:_e;fsgure Arom the ship fiopr,but. there is .-
no anbiguity,he is: the bosses! man. .The teacher is not . in:such.a position,: . .-
The function of education is not “production,but re-production of. the conditimns. .
of production. That is to re-produce the class hierarchy in socicty and to
socialise the future workfaoree to .the degree required for their future . r..:
positions. But the whole .point about. this is that it is a. contradictory. ;... .
rrocesss Like all élements of e, super-structure, the education system g -

relatively dutonomous from the "capitalist economy, Unlike production, .- - .-
re~production .camot, be directly 'coni;‘rgl;gd,;pa{tia_lly because it has & stromg..

ideological odmponent, That” education is not gimply .a straight capitalist . , .
process. of. ¢hild-minding ard braimvashing can be sesh by the recent sthtei. .. -
and right-wing attacks off progressive. sducation, comprehensives .and radical .. ., =
teachers. Teachers are ong of ‘the means by. which the, function.of education . . ..
in a capitalist society is carried out.. This. undoubtedly involves sogial - & .. ..
relaticns of authority and Adeology that are antd-working class. Buf it would., ..
te wrong fo over-exaggerate this. The recont cenflicts. in edugation: (Tynedal.e..?g 5
: : 1e. degree Of space. there is for radical -and  progressive ..

etc) show the considerab - of sy _
teachers to both ~ work against, authoritarian rela tionships with, pupils and bo;
present a counter—ideology. While not prétending this is easy,it can-He-done .-
and it is our job #o se. it.generalised ang systematiseds. There- is.a socislist.-
stratefy for teachers,there is nane: for -foreman - the difference. lies dn- ..o -
the distinetion between production: and' remproduction. 41l strategies based oni D
amlogies botween schools and facSories. arc wrong.. The. ¥G. is merely: an ulltra~
left face of  a, long rumning error. ] he ‘IS group base their teachers:iwork :i:
on a s'hop—floor_apaﬂ_‘l_:ogy,pply ‘here toachers are the. unambiguous: good guys: —:
workers, fighting a. trade upion struggle. Comsequently they -ignore the.: - . ... 4
oppressive relations, and ideological role the teacher plays.-Their are many:
other variations; their common feature is an under-estimation ofther - . - o oo s
ideoloficel fﬁhptio_'n of eduction. Hence they all under-estimate the real - .

space ard basis for much radical action by teachers. The Y& by uging the
factory~foreman amalogy concentrate solely on authority relations,which

although one aspect of educationy; results in them not grasping the basic &
function of education in captalism and therefore failing to produce a correct
strategy. They put a lot of' stress-on teachers not, being able to -support =
kids becaitne of the fear of losing their jobs. There is obviously some truth : = :
in this,but again should nat be over-emphasised. The  teacler works within iR
the space available amd all radicaj teackers take risks to support necessary' ;.
action. Like all militants in any situaion the radical teacher must Judge -
the circumstances before taking action,but in our parplet (page 30) we

outline a number of practical means of help that socialist teachers can

give pupils who are orgnising.




(3)
As for all the pther paraliels {men and wowmen etc) similar cagses could be™ °
made out shoéwing that “the sccial relations that agise dexive. from totally "
different coriditions and therefire political perspectives are of qualitatively . -
distinctive rature. Parralels ‘are the refuge of 2 poverty-strickeh analysis,
they function'as a subshbitute for the achusl conerete conditions being
analysed and aet as a cheap ‘volcwoat ching' exercimse, lacking a concrete
analysig the YG can only substituie movelimbic advics 1o teachers on not
being oppressive,giving up their johs and waiting mat ently to besmx
over-run by the'revclutionary hordes. D : .

(3)BIG FLUE POLITICS IS NOT SULLL ROUND THE “MOST OPPRESSTD."

To justify ¢orking solely round youth/pupils and ignring teachers the YG
states that "our orientation where there are divisions in the class are always

to the most oppressed." (Y& Document ii) This statement is wrong on two epunbs.
First.the: relations between =k pupils amd teachers are; not primarily"divisions™ -
in the clags.” The YG follow the oldx Zast London BF group,Piwer: of Women:.& :
ete in-being obsessed with conflicts within.the class,not between the classes, =~
Hence in all their documents they hlithely ignorée the cuts. and the current: by
crises in education,whichx is the current maniféstation of class conflict =i .
in educationsSecondly the concept of ' structuring.political practice :arcund.-: *
the 'most opprésdged' is unscientific and Anti-mEix merxist.. Oppressicnm:ig oo.if
8 notoricusly @iffiw® difficult thing to defide shut even 4f ;% ccould be,it o .
would not be the min yardstick for intervention. BF: would. have some wery 5
strange proctices if this was our method; #Hgain the concept -is moralistics. .. -
Bven if pupils or. anyone else could he shown to be the' most cppwekssed —off a

given sector if the class conﬁ-‘é@iétiorisl_;;gre, not expressing themselves:in:. « i

struggles of pupils;but rather By ancillsry workers or teacters - -then. thati -

is where the revdlutiofiary arganisstion must he. We camot enter into intervéntions
on a solely voluntaishic basis And create’ struggles from nothing. -41though & %
of course there isa case for slow and patient, long-term work to build up the’ - Zr
potential of-axu dimportant s’.ec;torg."Bu%_'.?c-'hé"j-revolutioi}:ijry‘..critie,zjia for, 'y -m
intervention ds first of all wheré the class contradictions are expressing L
temselvesy recognising that they usually follow a long term mttern. This'is -~ i
why we work with .car workers” ~-the location of industry within the economy,.
the advanced reture of ' the work process .and methods of exploitation,the . - .
composition of the workforce . these ensure that they are a potential varngua®d . =
and that they willl:always be-somewhere around the centre of class struggle.:
They are nit the-most oppressed industrial workers,it's a lousy job,but-. - .
nothing in comparison with workers in small sweatshaps and factories of
certain kinds,for cxample. - : -

In their enthusiasm for beiny the 'most oppressed! the Y@ lose sight of reality. - -
In document: i3, TH statés. that "school students have nothing to:lose but their . ...
chains inrthe fizht.ageinst bourgeois education." Populist: rhetorical rubbishas. InT

If this is so why isn't there a widespread pupils movement? - Just ‘basauze

you are gppressed deesn't mean you have avbomst ic poteéntial -for .instant s‘t'ruggle.;r.,;
Evexry group,cven-thosé right on the hoth cm have things.to loge by struggling. & =,
Bome revolutiomsies might not think so, but then they.have been substituting = -
their destxes For reality for o long time. Schoplrstudents are no-exception. . . . -

TFor instance any: '];iupii'-‘ik_nows that exams are the meal ,‘tickga%_td -future. succesy.~ S0 1L
and rising up the educHtiondl ladder (after all TH got to university semeltow). == -

Bven if the ladder ahd #heé future job maxket is.rejected and hated,xsids ymxk & -
pupils,especially wadical ones are Facéd with real conereate choices.and. : i+, . .
difficulties about: strugiling. Like all of us the pupil; faces the mk problem®. -

of choosing the ground to struggle at minimum cost to them: and . their sanitye ..

Let's forget who'se ‘the "most oppressed" and get down to studying the actual -
rroblems of. intervention in education and youth. o : e

(4 JALLIANGFS. BETWREN FUPTIS TEACKRRS AND BARENTS ARE POSSIALE AND NBCESSARY

The first problemiof intervention is whai to strugzle about and how. To ‘start.
with it 's necessary to heve a roilistic assessmént of the balance. of forces,

to see wha can be united. against the enemy. But who is the enemy.. The Y& .
make the zzxm typical ultra-left xxEwgy error of ideentifying: the enemy as. . -



-\
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the ‘agents' of capiatlist cppreszion. So the Y& document iv states that.

the fight back of" blachs,ﬁomen?mg gays and youths Iz must inevitably be: &xm
directed aqamné& “their immediate agenbs of onpressxona“ Lo the tdrgets are: .
whmtesgmen,hoicro~sexmals afd adulis (1nu1udwn¢ bbﬁGh@lS}tﬁThiS‘iSTaangefbuS};
nonsenses It is for soolallst witiin thase, iiamx‘x.ﬂu;{ segbors-to analyse: the. u”
basis of explolt'at:mn and ogpr@a"'* n By . (_,aplua dam and the stabe ard how l‘b
manifiestex itself in- aﬂlly Life and $o draw, up . strafegies ik to gight it o
and advance their :md‘epen&an‘t neeci;,o The target and enemy must always be
the real origif~of oppression. Of dourse any stnxgg,le of thig sort muwk,
will come up ageinst and i necessavy fight agalinst piorﬂe who are iong
term allies,but short term egents of oppressions Bub this must be done in I
a context of Fiwmdi recognising that they &re non--an taECﬂmstlb conbradlctlons
and that pOLDtS of unlty can., st¢1= oe ;ound ;3A- s LT :

But the Y0 sive 1"‘l%.:Lnd to tals au_ a ] qgunsi; anv unuy Theu" su,.ond documezat
statésMihere is no possibilities ¢ any sort of .alliance belbween parents, = - o
teaclerh drd- pupl‘ibo“ Uhyabeoau.:e "sbgtract calls for unity faill- to’recognise CE
the powe¥ of adults ovér kids." Dut fhis. fa s prealue ly ‘because we ‘ave. not o5 : :
making a‘ostract calls for unity. It would obv;l,ous}_y he wrong end PEild o "
recofnisé: power da:s.n&ons to call for & permenent alliance: between these threegr.iin
sectors. Bat it is’ not wrong to try and 1dent¢1y iggues which providex.: i'*-ﬁ: -
points of"- um:flcat ion and a procgss. of. Lm:Lt,,r 1ri stwugg,leu .There "are certain '
struggles in which - At ds COI‘J’,‘QCb-tO “advanes thc. sloganiblagk and wiite. unite:
and flght’ (as BE has dona) while recognising Fhat it ds.;an-insdequate - ot -
general perspectlveo bo for Pupllﬁjbbaobefﬁ and parcnts -~ theye mre lissuen
which united’ actlon ¢an tal’e place. on eg. the closure of a school,the . sacking !
of a j;eac’rfar,*the vlct:z.mlc\t:lon of pupils and general cuts. and orisis issuese -0
The obv1ous ‘case, 1s the Jolnt detion. that, dﬁs taken to get rid ofan NF . ¢
teacher 1n 2 blg Ebnaon sghool by pupﬁls paronbs and teachers.  Such: concrete_ S ona
uhEty A achon is the wers pect:we of the NJSS, (Natlom.L Unipn oft qchool—Stuﬂen"{:s)
and of the- Black Parents and Black SLudcnt.; lxlovembnts,who work in &loge. ~ oovC '
co-operaticn. It has beﬂn said tnﬂu :nvolvnnc pupile-in cuts’ committees is i
utipian. We do not” ’sh.mk BO0a. Of course the pupils would have to-be organised
in some klna of actlon group o; NDQL oranchq -Representation already. existsson.
this bagls® 41 s6mE areas. . It is p? esumahlj our policy-fo encourage some’ type
of formal org,anlsat ion. of pupils or do we. think onlyispontancous sotion’™
ig J.deologlcally cosrect" Refuanl in advmce of’ allis acres: on principle;as the
TG doed is abdlcat¢ng any rbsponalbllnty for cabtaln asrecbs of ube struggle
and is a’ sectaruan blln&alley.+,. L e o
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WE_BAVE TO START BROW WHTRE YOUTH_;;‘L_‘@:

Also part of making a realistic asssssment to starg interventions.is under- . &
standlng at what lé:vel of GOI‘luGlOU%I‘OSSgBG"lOT] and-organisation youth .and :Ln
this cage pupils are at.ﬁD{kxy We are in favour o;E‘ developing the power: of: il
youth,but you camot ‘do’ it By ovew-—ostlmatmn& your strengths s the YG does., :
They have stated that "students are. a_Lreacty the vanguard of ‘this struggle AT
(agamsﬁ SGhoolmg) and have. rezferred to the "amazing potential" of the. -':‘.:_ T A
struggle. by plipllss Unfortunately the - evidence. ig not so convincings The': N
examples ngen by the 'YG documont . fii include - uruancy,antlmrecrultment i
leaf‘lets, repression of &, ard. the L:Lttle Rea Scheolbeok and Minpreasing ":i.i:‘"'f‘,'ffi
attempts of arson on’ schoolbuwlalngsof fhis. hotch-potch bas at its heart & .
confusion of spdnﬁaneous actlon;usual}_y of dosmrgan:tsed and individualistic =0
nature ,with conscious ‘and’ orbanlsed actamty - that which often resulial from . ;
a schools movéments " Such’ spontanoues dction is. part.of the rebellion of . i .t LD
youth and is the waw. mate¥ial on.which someth:mg, orgenised apd conscious i 7
can be bailt: on,but it i% not a substltute for it,or for an analysis of why -

there isn’t areal’ sehools movementa An. mturwuhn\) difference; emerged when -

IC (who is a teacler and supporter of the politics of the youth group) wrote

in a dreft of part, of the education pamphiet = "A lot of the powexr has to be«‘,,,.‘:;__r;.:.-j__
taken from usyit de for-khe sototlstidents to declare we are on their s:uite.
We rejected this because it was gbdfract end didn!t deak with how powér i
could be taken - “it could lead to “teachers. making absurd tactical errars-on-
altering powe:c' relatlonsc Ve .changed it to road - "We welcome -thesfact that!
those students.,when br,qamsedmlu demand th:w, wemas teachersd give up our: Fower
to them." '
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A vanguard has to be conscious and organised , as some of it is through NUSS
The politics of the YG will make it difficult to conabruct a youth vanguard in
egucation. Not only because they over-estimate the coisciousness and organisate
idn of pupils but also because they nis-interpret it badly.They say (Docii)
that "The struggle of youth .3 not for a good education, not for a sccialist
education, not for lefty teachers, it is & struggle against education.”
Document 1 states "reforms like campaigning for money only prop up a rotten
system," This is likely to alienate them from schools! activists and potential
activists who want to fight for change and a better education. It is only
likely to appesl to the unorganisable, vhose occaisonal snarchistic combatat-
ivity can often he misleading, This scems a deliberate intent of the YG who
state (Doc ii) that the means of developing the power of school-students is

"in the short=term, playing the hop from school, piseing teachers (empecially
lefties) around, not listening eto. mx"TxxzT3xtzhxixax3grwwsxxxg;a&x&#iu:xmthﬁ
gven vhen the teacher is a good sccialist," This pathetic anti-education
axnyEppomn perspective is re-inforced by the deliberate mis-spellings they
ingisl of foisting on us in their propaganda. They misuse the already inadequet
"More money less work" concept to define their perspective as '"More money and
inde®endance = less school”

Bo shool-rtudents really want less school and education? If so they join
with the govermment, the state and the ruling class. 4s usuval anarchism and
Wooresyaiponoorddtoey¥ ultra-leftism converges with the courgeolse. We are cons
vinced that most school~sbtudents want to transform educatin and want the klnd
of kowledge tht will help them control thelr lives. This perspective is .0
absolutely necessary when the state and the ruling class are trying to re-
structure the content of education to make it directly serve the needs of - .
capital - thus reducing the little power, choice and control pupils and teachers
have ‘at the moment. Ag we say in our pamphlet:-

- A structured and disciplined approach ic learnin»g,incorporating
- pupll self-~discovery is necegsary to those who will have to &
- fight exploitation and oppressien at work and at home, they need the
akills and knowloege to understand that situation. '
We believe that socialist teachers have a role to play in that and other
positive strategles for @m= change in education. We do not believe as the YG
does (Doc i, page 2) that progressivism is the limit of what “teachers can do.
Our task, togelher with puyls is as Chris Searle (ironically & teaohe¢ ofTH)
puts 1%:-
to crate within educatlon a branch of the. apparatus of 11beratlon
-for the oppressed of the world, -

Paul T (leerpool BF)
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